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Disability Action Plan
The BRIT Disability Action Plan aims to remove barriers to access for students, potential students and staff.

Authorised by: Institute Management Committee

Maintained by: Student Services Manager

Planning Hierarchy

To ensure that each operational area within the Institute has plans and acts in ways that are consistent with the corporate direction, and to ensure that different areas aren’t acting at cross-purposes, it is essential that the Institute has a fully integrated planning framework.

This will be achieved by listing all of the Level 2 and 3 Objectives and KPI’s under the relevant “Major Objective” which is extracted from the Level One plan.

The melding of strategic and operational business planning processes is illustrated below.








Level 1 Plan

· Set by Institute Board
· Sets BRIT’s Vision / Mission / Values

· Includes Key Strategic Objectives / Directions

· Longer time Horizon (up to 5 years)

Level 2 Plan

· Institute wide Strategic Plan.

· Include SWOT at corporate level.

· Specific on actions as to how objectives will be met.

· Will be one combined plan using the Balanced Scorecard approach:

· Finance

· People

· Process

· Customers / Clients.

· Medium time Horizon (1-3 years)

Level 3 Plans

· Centre / Unit / Campus level.  Will necessarily be some overlap as a result.

· Include SWOT at appropriate level.  Anything identified which affects several areas will be included in Level 2 SWOT analysis if significant.

· More tactical / operational in nature, although may refer to longer-term strategy.

· Shorter time Horizon (1 year) but will include longer-term trends.

· Objectives / KPI’s link to manager’s performance reviews.

· Include AQTF compliance.

· Will incorporate Service Level Agreements (SLA’s).

· Use Balanced scorecard approach (consistent with Level 2)

· Some Centres (with diverse portfolios) may require “Level 3A” plans to be prepared.

Level 4 Plans

· Individual level – extension of existing workplans. (ie. What is your contribution to our Level 3 plan…..)

· Objectives / KPI’s link to employee’s performance reviews.

· Need to reflect clear accountabilities (refer to Position Descriptions)

Corporate Vision, Mission & Values 

Vision

BRIT will be a major contributor to the economic and social development of our region by being the leading provider of workforce skills for industry.
Mission 

We will achieve our vision by:

· Providing vocational education and training (VET) products and services that are innovative, relevant, flexible, accessible, cost effective and of high quality.

· Inspiring individuals to contribute to the development of our region through encouraging participation, innovation and an entrepreneurial approach.
· Growing our business through the development of our staff and the systems that support them.

· Collaborating with other education providers, government and private enterprises to enhance the region’s capacity to provide education and training.

· Using feedback processes to continually improve our client relationships, products and customer service.
· Responding to and informing Government policies and objectives.

Values: The core values of our Institute are:

Quality

We deliver vocational education and training (VET) products and services which are client focussed and of an excellent standard.  

Integrity and Trust

We act honestly and ethically in all of our dealings and we consistently deliver what we promise.
Teamwork

We recognise that BRIT will achieve most when we work as a team to achieve collective goals.


Fairness

We value diversity, and are committed to equity and selection on merit.  We nurture a supportive culture by recognising individual and team achievement and providing appropriate avenues of redress.
Major Objectives

We will measure our progress toward our vision through our achievement of the following objectives:




BACKGROUND
NATIONAL CONTEXT:
“Shaping our Future: Australia's National Strategy for VET 2004-2010”
The Australian Federal Government’s key strategy statement for vocational education and training “Shaping our Future”, sets a vision, four objectives and 12 broad strategies for progressing vocational education and training (VET) in Australia until the end of the decade.  Shaping Our Future is a commitment by the Australian government to continue to work in partnership with industry, providers and other stakeholders to develop vocational education and training. 
Shaping our Future recognises the importance of diversity to Australia’s social and economic development and acknowledges that concerted action to improve access, participation and outcomes for equity groups is still needed. Access for, and participation by, Indigenous people has improved, but outcomes are still well below those of other graduates. People with a disability are significantly underrepresented in the national system, and their training is not leading to jobs often enough. Employment outcomes have improved for people from rural and remote areas but have declined for students of non-English speaking background. Women are still overrepresented in certain fields and underrepresented in others, and get less-well-paid work after training than do men.

Shaping our Future puts employers and individuals at the centre of vocational education and training and emphasises that vocational education and training will have a client-driven culture. Shaping our Future outlines that people participating in VET will have easy access to products and services that are increasingly customised to their particular needs. They will know what they can expect from vocational education and training, what it offers them, and how to use its pathways. Clients will be enticed to learn throughout life and will know that their skills and qualifications are accepted by all parties across Australia. Diversity will be valued and supported, and products and services will be designed to suit all learners. 

The implementation strategies outlined to achieve the vision and objectives in Shaping our Future fall into three areas:
• servicing: the needs of businesses, individuals and communities, flexibly and inclusively

• building: the capability and capacity of public and private Registered Training Organisations

• improving: the quality, accessibility, responsiveness and reliability of vocational education and training across Australia.

Link: http://www.dest.gov.au/sectors/training_skills/policy_issues_reviews/key_issues/nts/dap/strategy.htm
Legislation has been developed and implemented at both Federal and State levels which aims at ensuring that people with a disability have the same opportunities as all other citizens. 

Disability Discrimination Act 1992 

The Federal Disability Discrimination Act (DDA) makes discrimination on the basis of disability unlawful and is designed to work along side the Victorian Equal Opportunity legislation.  The definition of ‘disability’ used in the DDA is very broad and includes some conditions not usually thought of as disabilities. The Disability Discrimination Commissioner has been appointed to promote awareness of the Act and compliance with its provisions.  The Commissioner oversees the Federal Human Rights and Equal Opportunity Commission.

Disabilities included in the DDA are: 

· loss of physical or mental functions 

· loss of part of the body 

· infectious and non-infectious diseases and illnesses 

· the malfunction, malformation or disfigurement of a part of a person’s body 

· a condition which means a person learns differently from other people 

· any condition which affects a person’s thought processes, understanding of reality, emotions or judgment or which results in disturbed behaviour 

Discrimination under the DDA includes a disability which a person: 

· has now 

· in the past 

· may develop in the future (family history) 

· is believed to have 

Those discriminated against may include: 

· a person who has a legally defined disability 
· a person who is an associate of a person with a disability 

Discrimination includes: 

· treating someone less favourably because they have a disability 

· imposing an unreasonable condition which has the effect of excluding a person with a disability 

· failing to provide for the special needs of a person with a disability where the needs could be accommodated without undue hardship 

· harassing a person with a disability 

Activities to which the Act applies: 

· Education: who is accepted, terms on which education is offered, how students are treated
· Work Recruitment, Conditions of Employment, Termination

· Access Public premises, Provision of goods, Services and facilities, Accommodation, Sporting and related activities 

Reasonable Adjustment 

For many people with disabilities the main barrier to equal opportunity and participation is not the disability itself but some feature of the situation or assessment, which could easily be accommodated or adjusted. 

The principle of reasonable adjustment allows that wherever possible, necessary and reasonable to do so, the usual policy or practices will be varied to meet the needs of a person with a disability. Some adjustments may involve little or no additional expenditure (i.e. verbal assessment instead of a written assessment) others however may require substantial costs, which need to be weighted against the benefits to be gained. However, in many cases, the adjustments made for people with disabilities are also of benefit for people without disabilities. For example, ramps for wheelchair access make it easier for staff to transport trolleys around the campus. 

Unjustifiable Hardship 

Compliance with the Act is the responsibility of individual providers. The Act does not require adjustments to be made if this imposes an ‘unjustifiable hardship’ on any person or organization. All relevant circumstances of the particular situation need to be taken into account when deciding if ‘unjustifiable hardship’ applies. 

PURPOSE OF A DISABILITY ACTION PLAN 

Part 3 of the Disability Discrimination Act 1992 makes provision for organizations to produce a Disability Action Plan. TAFE Institutes are principally covered by the legislation because they are educational institutions, additionally; they carry responsibilities and obligations in a number of other areas.  For example, as employers, as providers of goods and services, and as owners of premises used by the public.  Disability Action Plans prepared by TAFE Institutes will need to take into account activities and procedures in all these areas of activity.

The plan is a strategic document, which sets out an organisation’s commitment to meeting its obligations and responsibilities under the Act. Section 61 of the Act identifies that the Action Plan must include: 


· Policies and programs to achieve the objectives of the Act 

· Communication of these policies and programs to all Staff

· Set goals and targets by which the success of the plan can reasonably be determined 

· Evaluation of the policies and programs to ensure the plan successfully meets its objectives 

· Reviews of the current practices with a view to the identification of any discrimination 

· Appointment of persons responsible for the implementation and monitoring of the plan 

The Disability Discrimination Act can be accessed online or downloaded from: http://scaleplus.law.gov.au/html/pasteact/browse/TOCDI.htm
DISABILITY STANDARDS FOR EDUCATION 2004

For approximately seven years there has been a process to develop education-specific standards under the Disability Discrimination Act 1992 (DDA). This process has sought to develop standards that would eliminate, as far as possible, discrimination against persons on the ground of disability in the areas of education and training.

The key concept of the Standards is the principle of treating a student with a disability on the same basis as a student without the disability. Achieving this equality involves education providers making adjustments for students with a disability. Only reasonable adjustments are required.

The purpose of the Standards is to:

· Remove discrimination against students with disabilities

· Provide certainty for education providers about their obligations under the DDA

· Clarify what students can reasonably expect from education providers.

All government and non-government education and training providers will be bound by the Standards. The Standards cover government and non-government providers in all sectors – pre-school, school, vocational education and training, higher education and adult and community education.

The Standards cover the areas of:
· Enrolment;

The Standards state that an education authority must take reasonable steps to ensure that any prospective student with a disability is able to seek admission to, or apply for enrolment in, the educational institution on the same basis as all other prospective students. The Standards require the educational authority to consult with the student, or an associate of the student, in the course of the enrolment process, ensuring they fully understand of the needs of the student, and what, if any, adjustments would be necessary. Adjustment in this area may include providing enrolment procedures that allow students with a disability to complete them with undue difficulty, and providing information about entry requirements, choice of courses or programs in accessible formats.
· Participation;

Under the Standards, education providers must take reasonable steps to ensure that students with disabilities are able to participate in the courses or programs provided by educational institutions, and use the facilities and services provided, on the same basis as students without disabilities. The Standards require the provider to consult with students or their associates on whether the student’s disability affects their ability to participate, decide whether an adjustment is required and undertake the identified adjustment as deemed necessary. Suggested measures for compliance under participation include allowing sufficient flexibility in course activities, review of course requirements, provision of additional support and providing reasonable substitutes for activities which are not able to be undertaken by students with a disability. 
· Curriculum Development, Accreditation and Delivery;
The Standards broadened the definition of education providers to include curriculum development and accreditation bodies. These bodies are not specifically included under the DDA provisions. These bodies include:

· authorities that accredit school education;

· organisations that endorse training packages with the Australian Qualifications Framework;

· authorities that accredit courses; and

· State and Territory recognition agencies.

The Standards require that these bodies must take ‘reasonable steps’ to ensure that the course or program is designed in such a way that the student is, or any student with the disability is, able to participate in the learning experiences (including the assessment and certification requirement) of the course or program, and any relevant supplementary course or program, on the same basis as a student without a disability.
· Student Support Services
Under the Standards the education provider must take reasonable steps to ensure that a student with a disability is able to use those support services used by the students of the institution in general on the same basis as a student without a disability. Further, if a specialist support service is necessary for a student to be able to participate in the activities for which they are enrolled, the provider must take reasonable steps to ensure that the student has access to that service. If these services are not the kind provided by the education institution, the provider must take reasonable steps to facilitate the provision of the service.
· Elimination of Harassment and Victimisation
The final area in which the Standards extend the DDA is in adding specific requirements for the elimination of harassment and victimisation (on the basis of disability). 
The Standards require strategies and programs to support the rights of students with disabilities to education or training in an environment that is free from harassment or victimisation on the basis of their disability. Further, an educational provider must take reasonable steps to ensure that its staff and students are informed about:

· the obligation not to harass or victimise students with disabilities;

· the appropriate action to be taken if harassment or victimisation occurs; and

· complaint mechanisms available to a student who is harassed or victimised in relation to a disability of the student.

In practice, this implies that education providers need to ensure that their staff and students are well informed of their rights and responsibilities in maintaining and environment free from harassment and victimisation on the basis of disability.
A full copy of the standards and the accompanying guidance notes and regulation impact statement are available at: 

 http://www.dest.gov.au/research/publications/disability_standards/default.htm    
Welfare to Work Reforms
In the 2005-06 budget the Australian Government announced a package of measures aimed at addressing the specific employment needs of income support recipients, including people with a disability.  These measures will be implemented from 1 July 2006.  The aim of the budget measures that affect people with a disability is to ensure that people are able to participate in the workforce as far as they are capable.  Whilst the budget measures do articulate a range of increased employment support services to assist people with a disability to find and retain work, clearly there will be an increased demand for vocational education and training as well.   Further information can be found at: http://www.dewr.gov.au/
VICTORIAN CONTEXT
Equal Opportunity Act 1984 

The Victorian Equal Opportunity Act makes discrimination on the grounds of disability unlawful in certain fields. The Act specifically states that it is unlawful for an educational institution to discriminate against a person on the basis of disability. Discrimination includes denying or limiting access. 

Managing Diversity 

In Victoria, the Public Service Commissioner has introduced a managing diversity approach to developing a service culture, which promotes the need for effective people management for all, while recognizing the specific needs of designated groups. 

State Disability Plan 2000-2012
The Victorian Government is committed to improving the quality of life of all Victorians. The Victorian State Disability Plan 2002-2012 has a 10-year outlook and outlines the Victorian Government's vision for the future and some strategies for realising this vision.

The State Disability Plan reaffirms the rights that people with a disability have to live and participate in the life of the Victorian community, with the same rights, responsibilities and opportunities as all citizens of Victoria.

The State Disability Plan outlines a new approach to disability for the Victorian Government and the Victorian community as a whole.  This is the first disability plan in Victoria to take a whole-of-government and whole-of-community approach to disability. In doing so, the Plan looks at all aspects of life including disability supports, health and community services, recreation, education, employment, transport, housing and justice.

A full copy of the State Disability Plan is available at:  http://hnb.dhs.vic.gov.au/ds/disabilitysite.nsf/sectionone/state_disability_plan?open
Disability Agenda for Vocational Education and Training in Victoria (OTTE)
Victoria has a robust sector providing vocational education and training (VET) to the community. The Office of Training and Tertiary Education’s Vocational Education and Training Division provides leadership in the major innovations required to build the capability and competitiveness of the Victorian VET system with particular emphasis on the implementation of the key initiatives in the ministerial statement, Knowledge and Skills for the Innovation Economy including: the TAFE workforce; new and emerging skills, and design. 
People accessing VET in Victoria come from diverse backgrounds in terms of educational attainment, skill levels, learning needs, aspirations, cultures and life stages. Technical and Further Education (TAFE) institutes (including TAFE divisions within Universities) and private training providers help meet the learning and development needs of the Victorian community through the provision of accredited VET programs.

Students with a disability are a significant and growing component of overall enrolments in the VET sector in Victoria. In the five year period 1999 to 2003, the number of students with disabilities participating in the VET sector increased by 42 per cent from 18,000 to 25,500. (In comparison, participation by all students during the same period grew by 10 per cent). Students with disabilities have increased from four to five percent of all VET students over this period and this proportion is anticipated to increase, in part as a result of policies which promote those with disabilities taking up educational and training opportunities.  

This trend highlights the fact that, just as VET options are increasingly important to people with disabilities in achieving their learning and employment aspirations, the effectiveness of VET for students with a disability is important to the sector in considering its overall performance.

The Disability Agenda for Vocational Education and Training in Victoria has been developed by OTTE to provide direction through identifying actions to better meet the needs of students with a disability. The Agenda builds on a significant body of achievement in this area but sets out some new directions in response to the changing policy context and emerging needs of students with a disability.
The agenda identifies four particular goals:

· open the door - by increasing access to vocational education and training for people with a disability;

· improve the learning experience - by providing a more inclusive learning environment for people with a disability;
· achieve employment and lifelong learning outcomes - to allow people with a disability to make a greater contribution to the economic and social life of the community;

· create an accountable system - to ensure that the processes relating to policy, planning, funding and delivery of vocational education and training are inclusive of people with a disability.

Disability Agenda for Vocational Education and Training in Victoria continued
The Disability Agenda uses the 2004 Bridging Pathways as a framework for the actions to be undertaken in Victoria over the next two years.  The actions are therefore presented under the five areas of focus contained in the revised Bridging Pathways report completed in 2004:

· progressing a whole of life approach;

· measuring what we are achieving;

· delivering on the ground;

· engaging key players; and 

· improving employment outcomes.
The Agenda identifies twenty key actions to be accomplished over the next two years:

	1.
OTTE to work with other Government departments and in established fora to increase involvement in the VET  sector of people with a disability

	2.
OTTE to work with DHS to progress goals of the State Disability Plan;

	3.
Investigate data capture strategies which can address current data accuracy issues arising from students not declaring their disability;

	4.
Report annually on achievement of the Disability Agenda against performance measures;

	5.
Increase effective professional development in relation to disability awareness and appropriate responses by TAFE staff;

	6.
Undertake research into the most effective ways to broaden the understanding of disability;

	7.
Hold bi-annual forums to enable providers to share issues and examples of good practice, and opportunities for providers to initiate collaborations;

	8.
Investigate a strategic response to meeting the needs of students who currently use interpreters;

	9.
OTTE to promote models of co-ordination among providers to apply to the provision of technologies, resources and learning materials for people with a disability;

	10.
OTTE to arrange for information on the Commonwealth Disability Discrimination Act, and particularly the forthcoming Education Standards under the Act, to be made available to VET providers in a variety of formats;



	11.
OTTE to provide resources to each TAFE to enable them to develop a Disability Action Plan;

	12.
OTTE to provide advice to TAFE and ACE providers, and Industry Training Boards, to increase the representation of people with a disability or their advocates in advisory and decision making forum;

	13.
Identify barriers affecting the participation of  people with disabilities in lifelong learning opportunities and to develop appropriate strategies;

	14. 
Maintain relevant curricula for students with a disability;

	15.
Strengthen the leadership capacity of students with disability in the VET sector;

	16. 
Develop and encourage partnerships between key players;

	17.
OTTE to facilitate pathways to  employment for students with disabilities

	18.
OTTE to pilot individual pathways management for people with a disability in VET, including entry to and exit from the system

	19.
OTTE to work to improve pathways into apprenticeships for people with a disability

	20.
Improve opportunities for people with a disability to access recognition of prior learning assessments


REGIONAL CONTEXT
Bendigo Regional Institute of TAFE services a vast geographic area extending 25,000 square kilometres throughout Central and Northern Victoria. To meet the training needs of such a dispersed population, campuses have been established in Bendigo, Castlemaine, Echuca, Kerang, Kyneton and Maryborough. 
The City of Greater Bendigo is one of Victoria’s largest and most progressive regional municipalities with a population of over 94,600 people. Outside Melbourne, Bendigo is the third largest urban centre in the State and the major regional centre for north central Victoria. The City of Greater Bendigo’s growth rate is 1.8%, which is higher than the Victorian average of 1.2% and about one third of the city’s growth is attributed to people moving into the region. This mainly consists of 15-19 year olds and 30-40 year olds, attracted by educational, employment and other opportunities and retirement.  As Victoria's fastest growing regional city, Bendigo is making the transition from a large rural town to a nationally recognized provincial city. This growth trend is expected to continue into the future with a 50% increase in the population anticipated over the next 25 years.  (Source: City of Greater Bendigo website:  http://www.bendigo.vic.gov.au/index.asp?h=-1 ).
At this time, the most widely available demographic data about the Australian population is usually based on extrapolated data from the 2001 Australian Census.  Based on that data, approximately 18% of the Australian population has a disability of some type.  However, in 2005, approximately 1100 enrolled students or around 10% of BRIT’s student population indicated that they had a disability(.  
Given the expected growth in the region and other government influences it is reasonable to expect that there will also be a significant associated growth in the number of students who have a disability who will seek to participate in vocational education and training at BRIT in the future.
The Australian government has placed increased responsibility on all government bodies and community agencies through the requirements of the Disability Discrimination Act 1992.  Employers, councils, agencies and education providers are now required to ensure that they support the further development of an Australian community that values diversity and demonstrates this through inclusion and full participation of all community members.  Increased awareness and understanding of diversity throughout our community at this time offers an opportunity for BRIT to further develop and maintain its collaborative relationships throughout the relevant community, employer and industry sectors.
INSTITUTE CONSULTATION

Over the last quarter of 2005, surveys and forums were carried out across the various BRIT campuses to ascertain the prevailing issues around ‘disability’ for the Institute’s general population. Participants were invited to attend focus group activity or individually answer survey questions. The main target groups were the general body of students at each campus location. This included both students with and without a disability in the target groups. The strategy was to define the general understanding of the issues across the diverse student populus and study areas. Over 200 students were consulted. 
The data was collated and analysed and from this result there were three main indicators. A major issue was the overall lack of knowledge about specialised support for students and how students can advocate for those services. The second issue highlighted by the general student population was about difficulty of physical access for people with a disability who are attending or visiting a BRIT Campus. The third outcome illustrated a positive and overwhelming attitude of ‘goodwill’ by the general student population toward their fellow students who may have a disability, as well as a desire for additional information and awareness of various disabilities and appropriate support options.  Students also wanted more opportunities for inclusive activities. Despite achievements by individual students in various traditional trade areas, the consultative process also elicited some responses from the general student population that indicated an underlying attitudinal barrier that people with disabilities were not able to work in traditional trades or were unable to get employment.   

Teachers, administration staff, and a variety of other staff were also surveyed in smaller focus groups.  In general, the issues highlighted by staff were not dissimilar to those raised by students with significant focus being given to physical access considerations.  Staff clearly recognised that supporting students with a disability was a ‘whole of institute’ responsibility and other issues included: requests for professional development around improved understanding of the Disability Discrimination Act and Disability Education Standards, appropriate application of student selection processes, appropriate approaches to interacting with someone with a disability at first contact and tools to support inclusive teaching practices. 

The critical importance of these consultative processes is highlighted in the priorities identified in this plan.  The BRIT Disability Action Plan 2006-2008 is seen as an opportunity to consolidate the foundation work that has occurred in the Institution to date so that future plans can focus on the development of more innovative aspirations.
ROLES AND RESPONSIBILITIES

Management 
The Senior Executive Team will fulfil the Institute’s legal obligations and the commitment to support people with disability in the learning and working environment by ensuring that;

· the Senior Executive Team understand this policy and the particular responsibilities in implementation;
· all students and employees are provided with appropriate information, training and supports related to people with disability;
· complaints of discrimination are treated seriously, promptly and in a confidential manner;
· all BRIT policies, practices and procedures including teaching materials, are non-discriminatory;
· the implementation and effectiveness of this policy and procedures are regularly monitored and evaluated in the Institute.

All Managers share this commitment and have an obligation to;

· ensure that they understand this plan, all relevant policies and procedures and their particular implementation responsibilities;
· distribute BRIT’s Learning Support Policy and ensure that all employees are familiar with their responsibilities in relation to this policy;
· take early action to prevent harassment or discrimination;
· deal with complaints promptly, impartially and sensitively in a confidential manner;
· assist all staff to develop strategies for dealing with all people including those with disability;
· consult with employees with disability to provide them with appropriate organisational support.
Employee Role and Responsibilities
All BRIT staff have a responsibility to;

· understand this plan and related policies & procedures;
· provide students with information about support networks and resources;
· monitor the learning environment and take early action to prevent harassing or discriminatory behaviour;
· take any complaint of harassment or discrimination seriously;
· refer formal student complaints of discrimination or harassment to the Chief Executive Officer, Equal Opportunity officers or Student Services Officers in a prompt, impartial and sensitive manner while maintaining absolute confidentiality.
References:
Disability Discrimination Act 1992 (Commonwealth)

Equal Opportunity Act 1995 (Victoria)

Information Privacy Act 2000 (Victoria)
Code of conduct for the Victorian Public Sector, 2003 Office of Public Employment

BRIT Policy 203
Code of Professional Conduct

BRIT Policy 206
Equal Opportunity Policy

BRIT Policy 603
Assessment of Student Performance Policy
BRIT Policy 106 
Information Privacy Policy
BRIT Policy 107 
Disability Policy

BRIT Policy 215
Staff Grievance Policy
Student Role and Responsibilities
Students have a responsibility to;

· behave in a courteous, sensitive, considerate and equitable manner when dealing with other students and  staff;
· ask for assistance if needed.
References:

Disability Discrimination Act 1992 (Commonwealth)

Equal Opportunity Act 1995 (Victoria)

BRIT BSA_03

Student Code of Conduct

BRIT Policy 503
Student Grievance

BRIT Policy 504
Student Discipline
How will this Plan be implemented?

This Plan identifies the broad areas in which action must be taken to comply with the Disability Discrimination Act (DDA) and overall responsibility for implementation of the Plan rests with the BRIT Senior Executive Team.   More detailed responsibility for the implementation of the key indicators will be allocated to operational areas across the Institute and detailed in the relevant Level 3 plans.  An Institute managed committee, with specific terms of reference, will be established to monitor the overall progress of implementation and any other related matters that arise. 
How will this Plan be communicated?

Once approved by the Senior Executive Team, the plan will be made available to all staff via the BRIT intranet.  The plan will also be lodged with the Human Rights and Equal Opportunity Commission for publication on their website 

(http://www.hreoc.gov.au/disability_rights/action_plans/Register/register.html#educ). 

Individual staff members with designated responsibility for particular actions are contacted individually about those responsibilities.

A multifaceted communication strategy for the plan will be devised to ensure that all Institute staff are aware of the plan, their related responsibilities and opportunities for contribution and feedback to the implementation process.
How will this Plan be monitored?

Accountabilities detailed in this plan will be monitored as part of the Institute’s annual performance reporting cycle.  A report on achievements against targets will be prepared annually the established committee.  
Situation Analysis and Key Issues
	Internal trends and influences


	Strengths
	Weaknesses

	Student population shows ‘good will’ towards others with a disability
	Few opportunities for promotion of ‘capacity’ to interested student body / Staff don’t often have a sound understanding of specific disability issues or a focus on ability

	Commitment to the provision of high quality, flexible support service
	Staff don’t always have good tools/info to support best inclusive practices in classes

	Small, flexible & responsive service
	Lack of consistency in eligibility for support between Fee for Service & other courses 

	Increasing networking with allied agencies
	Inconsistent knowledge across staff re: access to student support within the institute or other government areas e.g. Disabled Australian Apprentice Wage Scheme (DAAWS) 

	Established capacity to support regional campuses is being consolidated
	Lack of institute-wide structures to support students with a  disability (i.e. heavy reliance on DLO) / Extraordinary reliance on individuals / History of regular changes in DLO staff

	Dedicated support staff group
	Lack of relationships with feeder schools, employment agencies and employers

	Consolidated relationships with Assets & Property and OHS staff re: accessibility issues
	Students don’t know what support is available / Lack of consistency between departments in information that is distributed to the public / lost opportunities for dissemination of information about support options

	Recent Access Audit completed
	Reduced availability of professional support staff

	Increased potential for pro-active planning
	History of poor management of existing equipment (lack of integrated accountability across institute) / Lack of responsibility by individual departments for equipment provision

	Good customer service ethic
	Old/Heritage Buildings compromise accessibility at some campuses

	Organisation is committed to professional development for staff
	Lack of consistent understanding of legislative issues (e.g. DDA).

	Growing commitment by SET and across the institute to improved services for students with a disability
	Lack of budget required to provide required supports / Inconsistent funding models / Historic lack of flexibility in application of DSF funding

	Improved resource management processes e.g. room bookings, Learning Support procedure
	High levels of literacy & numeracy deficit among larger student body / student selection process not always applied consistently or appropriately

	
	Limited capacity to meet future increased demand

	
	Reduced (?) advocacy with employers re: potentials of students with a disability / Lack of role-models in BRIT staff and local industry


	External trends and influences


	Opportunities
	Threats

	In line with the institute’s strategic direction and government’s identified industry priorities, BRIT to establish itself as a regional leader in the provision of vocational training for people with disabilities – specifically, people with hearing impairment/deafness
	Lack of capacity to respond to increased future demand for support services due to changes in govt. policy & growth corridor (budgetary challenge)

	Skill spread across BRIT community
	Potential for high numbers of returning students due to welfare reform (budget challenge) 

	Changes in government policy will result in an increase in numbers of people with a disability seeking VET
	Ageing  workforce equals higher numbers of potential students with increased levels of disability 

	Improve / consolidate relationships with community agencies such as SCOPE and the Deaf facility
	Capacity to support future international students (policy/funding)

	Students who belong to multiple target/minority groups
	

	Opportunity to develop products to improve local community capacity (e.g. Auslan interpreting – BRIT as a regional  Centre of Excellence)
	

	Specialised literacy & numeracy skill development programs for people who are deaf
	

	Improved services for students with a disability will support students to achieve a higher standard of accomplishment / attract an increased number of students who return to further their vocational education
	

	Pre-apprenticeship market provides opportunities to filter potential DAAWS candidates
	

	National climate of change facilitated by legislation  - many government bodies and agencies to develop Disability Action Plans that help them prepare for and understand their responsibilities under DDA – increased awareness throughout community re: disability issues & increased opportunities for collaborative relationships.
	


KEY PERFORMANCE INDICATORS (KPIS)
Aligned with objectives from the Level One plan

	Clients

	Establish and maintain effective relationships with our clients and other stakeholders

	Item
	Current
	Target
	Comments

	Design new communications strategy to disseminate consistent and accurate information to students about supports available.
	Many students unaware of available supports;
Lost opportunities for information dissemination through multiple contact points throughout institute.


	· New communications strategy developed by end 1st quarter 2007;
· New communications strategy implemented by mid 2007.
	Possible future research opportunity to measure change / increase in student awareness of support mechanisms.

	Develop partnerships to deliver desired outcomes

	Item
	Current
	Target
	Comments

	Establish relationships with relevant external agencies with a view to building collaborative approach to the funding and provision of Auslan & Signed English interpreting services for students who are deaf or hard of hearing throughout the region.
	BRIT has high no. of deaf or hard of hearing students as a result of feeder schools in Bendigo area.

Agreement & commitment reached with relevant local agencies re: necessity for further discussions. 
	· Relationships established & local ‘advocacy group’ convened by end first quarter 2007.

	Opportunity to gather information & approach OTTE & other government agencies for additional funding to support this group of students in more appropriate ways. 


	Process

	Implement systems to manage our resources on an Institute-wide basis

	Item
	Current 
	Target
	Comments

	Address physical access barriers to the Institute 
	Access Audit completed
	· Assets & Properties Manager & others to determine priority status for remediation of each recommendation from the Audit Access  - mid 2006;
· Planning & Implementation of remediation to be included in 2007 Level 3 plan for Assets & Property Unit;
· Written policies developed re: students with mobility impairments – room allocations & emergency management issues– by 1st quarter 2007;
· Institute adopts policy of ensuring that any building renovation or new building development plans are reviewed / audited for accessibility considerations.
	Building regulations only define the minimum requirements rather than the ideal or best practice; it is less cost-effective to do later adaptations.

	Integrate Disability Action and Managing Diversity Plans into one inclusiveness philosophy document.
	New 2006-2008 Disability Action Plan written
	· Amalgamate Disability Action Plan and Managing Diversity Plans – end 2007
	

	Establish governance Committee to monitor & review Disability Action & Managing Diversity Plans - composition to be a cross range of Centre managers, sector coordinators, teaching staff, PACCT staff, a student representative (preferably a student with a disability)  & a Campus Manager.
	Old committee no longer functioning – SET commitment to new monitoring process.  New committee to develop clearly defined terms of reference.
	· New governance structure / monitoring committee established by early 2007
	


	Process (continued)

	Item
	Current 
	Target
	Comments

	Review all hard copy and electronic course material and information for prospective students to ensure that alternate formats are available. 
	Some information available in alternative formats.
	· All materials available in hardcopy, PDF and RTF formats by end 2007

	To happen in conjunction with Institute review of all course information.


	People

	Invest in our staff to ensure their skills are current and relevant

	Item
	Current 
	Target
	Comments

	Institute staff are aware of disability issues and best practices for supporting students who have a disability.
	Inconsistent knowledge by staff  throughout institute of available supports and processes for accessing support for students;

New Procedure “Learning Support Program – for students with a disability” drafted;
Inconsistent understanding by staff of their obligations under Disability Discrimination Act and Disability Education Standards;


	· “Learning Support Program – for students with a disability” procedure finalised by PDRC by end 2006;
· Institute adopts at policy level the provision of essential training for all institute staff re: disability awareness; inclusive practices etc.;
· Training imperative to be included in all new staff inductions and each staff member’s professional development plan;
· Design & deliver first round of training package for all institute staff by mid 2007 
	Institute to allocate resources to develop and deliver training package & ensure appropriate staff availability

	Develop information pages / portal on BRIT intranet for staff to use as resource re: specific disability issues, access to support and some helpful teaching strategies.
	Some teaching strategies already available on staff intranet teacher’s pages. Preliminary draft for staff information distributed through TAFE Disability Network.
	· Staff information pages available by mid 2007;
	


People


Invest in our staff to ensure their skills are current and relevant.


Develop a workforce plan so that the Institute’s future workforce requirements are met. 


Through effective teamwork, harness individual creativity and ownership in the pursuit of BRIT’s Vision, Mission & Objectives.


Celebrate and reward outstanding contributions which enhance the performance of the Institute as a whole.


Provide and maintain a safe and satisfying working environment through consultation and staff participation.








Financial


Ensure the cost effective use of existing resources.


Achieve an operating surplus.


Grow our commercial revenue.


Reinvest in order to expand and improve our business.








Level


1


Plan





Level 2


Plan


Institute-wide








Level 3 / 3A Plans


Centre / Unit Level





Level 4 Plans (Individual Workplans & Performance Management)





Balanced Scorecard Approach





Process


Implement systems to manage our resources on an institute-wide basis.


Use quality information systems to inform our strategic and operational decision making.


Take prompt corrective action on identified risks.


Ensure effective corporate governance.


Meet all regulatory and compliance requirements.


Maintain quality standards and accreditation.











Input





Input





Input





Feedback





Feedback





Feedback





Clients


Identify and meet the current and future workforce skill needs of industry.


Contribute to an overall increase in workforce participation within the region.


Create new knowledge and develop innovative products which are learner and enterprise focussed.


Establish and maintain effective relationships with our clients and other stakeholders.


Develop partnerships to deliver desired outcomes.




















( Note: data is reliant on students’ self-reporting of disability at enrolment and should only be considered as indicative 
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